Lesson Plans
Interviewee Lola Strong Hendricks

Useful Documents  Segregated Zoning pg 49, 50
“Birmingham Police Nab 32 Negroes” pg. 66
“TV: ‘CBS Reports’ Turns Camera on Birmingham” pg. 67
“Birmingham Jail is so Crowded Breakfast Takes Four Hours” pg. 66

Useful Images Segregated housing maps pg. 6, 17, 18, 33
Shuttlesworth preaching pg 20
Selective Buying Campaign pg. 36, 37
KKK pg. 38, 39, 41, 42
Mass Meeting pg. 16

Suggested Activities “Organizations Involved”
1. View the clip, about 4 minutes
2. While the clip is previewed ask the students to answer the
following questions
a. Why was the Alabama Christian Movement for Human
Rights Organized?
b. Why did Ms. Hendricks want to get involved with the
ACMHR?
c. What occurred at ACMHR meetings?
d. Was Ms. Hendricks scared to attend the meetings? Why?
Would you be scared to attend the meetings, why?

Selective buying campaigns 1962

1. View the clip, about 5 minutes

2. Inthe clip Ms. Hendricks explains that her nine year old daughter
was put in jail for marching. Please write a letter either from the
daughter’s perspective in jail, or the mother’s (Ms. Hendricks’)
perspective. If you chose to write a letter from the daughter’s
perspective to your mother, please explain why you marched, and
how you feel about being in jail. If you chose to write a letter
from the mother’s perspective to her daughter in jail please state
how you feel about her being in jail and why?

a. Students need background information on the children’s
march, as well as reasons for the movement either from
these oral histories or other sources to adequately
complete the task.

Selective buying campaigns 1962
3. Prior to viewing the clip review the term “Selective Buying Campaign” and “Boycott.”
a. Ask the students if there is a difference between the two terms, if any? Additionally,
under what circumstances would they engaged in a boycott or Selective Buying
Campaign?
4. Preview the clip, about 5 minutes
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Student Instructions

Wow:--Can you believe that a nine year old is now jail for peacefully
protesting?!?!
Instructions:
Please write a letter either from the daughter’s perspective in jail, or the mother’s (Ms. Hendricks)
perspective.
o If you chose to write a letter from the daughter’s perspective to your mother, please explain
why you marched, and how you feel about being in jail.
o Are you proud? What conditions are you facing? Would you march again? Why? Etc.
o If you chose to write a letter from the mother’s perspective to her daughter in jail please state
how you feel about her being in jail and why?
e Please write at least 5 detailed sentences.
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Catherine Burks Brooks

SCLC meeting agenda pg. 53, 54

“Albany holds 300 Negroes Behind Bars” pg. 56

“Birmingham Police Nab 32 Negroes” pg. 66.

“Birmingham News Urges Bus Riders Be “Held in Check’” pg. 69
“Federals Would Exclude ‘Riders’ From Injunction pg. 72

Freedom Rides violence pg. 5, 11, 12, 28
Segregated housing maps pg. 6, 17, 18, 33
Birmingham Campaign pg. 10, 13, 34
Sit Ins pg. 19
Images of Ms. Burks pg. 21, 22
Freedom Ride posters pg. 23, 32
Freedom Ride sleep in church pg. 24
Freedom Rides police protection pg. 25, 26, 27, 30
Freedom Ride map pg 31
Life growing up black
1. View the clip, about 6 minutes
2. After watching the clip have the students reflect on the following
question:

a. Ms. Brooks states that she learned the phrase, “If you’re
brown stick around, if you’re black get back, if you’re
white you’re right.” If you learned that phrase to be true
from an early age, how would it effect your future outlook
and behavior? Why? How did it affect Ms. Brooks

b. Possible sentence frame (if needed):

“If | heard that specific phrase I think that 1 would grow up to
be (upset, scared, depressed, angry etc.
) in the future. This is because
This would cause me to act

Freedom Rides and Her Arrest

1. View the “Freedom Rides” clip, about 17 minutes, and “Her
Arrest” about 4 minutes.

2. Show the students images of Catherine Brooks from the 1960s
found in the “Photos” Section—pages 21 and 22. This will make
her story connect more with students since she is in school in
those photos, and closer to their age.

3. Have the students read the article “Federals Would Exclude
Riders From Injunction” found in the “Documents” section.
Additionally, show the students images of injured Freedom
Riders found in the “Photos” section.

a. Based on the photos, the interview and the newspaper
article have the students answer the following question in
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1.

SNCC

Extra Research °
Topics o

paragraph form, incorporating and citing specific evidence
from given sources.

i.  “During the civil rights movement of the 1960s,
should individuals test civil rights legislation
knowing that they would encounter violence and
strong resistance?”

After watching the clip have the students a two-sided poster. On
one side create a catchy slogan or phrase like those shown from t
the bus on page 23. On the other side create an informational
poster about the Freedom Rides attempting to get people to join
them. Make sure that you include information on where the bus
is going, why the mission is important, and what conditions they

might face. Showing all Freedom Ride images prior to this

helpful

Many people from CORE left the Freedom Rides after
experiencing such violence. However, many SNCC individuals
remained. Please write a letter either from the perspective of a
SNCC member remaining on the ride, or a CORE member,
leaving the ride.

a. If you are writing the letter as a CORE member, address
your letter to a SNCC member stating why you need to
leave. If you are writing the letter as a SNCC member,
address your letter to you parents, explaining why you
will continue the Freedom Rides, what you have faced
thus far, and what more you expect to face. Please write
at lease 5 detailed sentences.

View the SNCC Clip, about 10 minutes long

Ms. Brooks is clear that she is not 100% sure that non-violent

resistance is the best way to advocate for change. Because of this

reason, as well as others, SNCC started to break apart.

Engage your students in a debate about the effectiveness of non-

violence vs. defensive strategies. Which should you follow and

why?
a. Students should have a background on SCLC and

nonviolence prior to informal debate

b. This activity will lead into how the movement progresses
into Black Panthers and Black Power.

The differences between SNCC and CORE
When and reasons why SNCC started to break apart.
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Student Instructions
Instructions:
Many people from CORE left the Freedom Rides after experiencing such violence. However,
many SNCC individuals remained. Please write a letter either from the perspective of a SNCC
member remaining on the ride, or a CORE member, leaving the ride.

b. If you are writing the letter as a CORE member, address your letter to a SNCC member
stating why you need to leave. If you are writing the letter as a SNCC member, address
your letter to you parents, explaining why you will continue the Freedom Rides, what
you have faced thus far, and what more you expect to face.

c. Please write at lease 5 detailed sentences.
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Reverend Frank Dukes

Housing Zoning Codes pg. 50, 51

SCLC Meeting Agenda pg. 53, 54

“National Affairs: BIRMINGHAM: Integration’s Hottest Crucible” pg65
“CBS Reports’ Turns Camera on Birmingham” pg. 67

“Jim Crow Laws” pg. 70, 71

“Albany holds 300 Negroes Behind Bars” pg. 56

“Birmingham Police Nab 32 Negroes” pg. 66.

Segregated housing maps pg. 6, 17, 18, 33
Bull Connor pg. 9

Birmingham Campaign pg. 10, 13, 34
Reverends pg. 15

Mass Meeting pg. 16

Shuttlesworth pg. 20

Selective Buying Campaign pg. 36, 37

Selective Buying Campaign
1. Prior to viewing the clip review the term “Selective Buying
Campaign” and “Boycott.”

a. Ask the students if there is a difference between the two
terms, if any? Additionally, under what circumstances
would they engaged in a boycott or Selective Buying
Campaign?

View the clip, about 16 minutes
3. After viewing the clip ask have a discussion covering the
following questions

a. What places would be on their “Selective Buying
Campaign” list and why? Movie theaters because they
restrict rated “R” movies, a grocery store because they
don’t sell organic food, or free range chickens?

b. What would you need to have an effective selective
buying campaign?

4. In groups of 3 have the students plan their own selective buying
campaign

a. They need to—plan a specific place (other than school) to
have a selective buying campaign. The place needs to be
a place that students frequent. Have a clear reason for
launching a campaign against that place, and clear
demands, that once meant, would result in the end of the
campaign. Lastly, students need to develop a plan that
would make their campaign successful.

b. Students will present their information, including a visual
aid and a venn diagram comparing their selective buying
campaign to the selective buying campaign in
Birmingham.

c. After all of the presentations, the students will vote on
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which campaign they would join, students only get one
vote. After this vote, students might see how easy/hard it
is to launch a successful buying campaign.
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Lesson Plans

Interviewee

Useful Documents

Useful Images

Suggested Activities

Reverend John Porter

Segregated Housing Zoning pg. 49, 50

“Albany holds 300 Negroes Behind Bars” pg. 56

“Birmingham Police Nab 32 Negroes” pg. 66.

“White Birmingham 4™ Graders Back Negroes in Class Themes” pg. 51.
“Negroes Pour Out into Streets in Shock and Anger at Bombing” pg 52
“Patterson says State Schools will never Mix Schools” pg. 57
“Congressmen are Urged to Help Oust Outsiders” pg. 58

“Segregation a Must, Says John Patterson” pg. 59.

“The Day a Church Became a Tomb” pg. 62

“Birmingham Jail is so Crowded Breakfast Takes Four Hours” pg. 68
“Jim Crow Laws” pg. 70, 71

Segregated Housing Maps pg. 6,

African Methodist Episcopal Church Bombing pg. 7
Bethel Baptist Church Bombing pg. 8

Birmingham Campaign pg. 10, 13, 34

Reverends pg. 15

Mass Meeting pg. 16

Shuttlesworth pg. 20

Family/growing up

1. View the clip, about 12 minutes.

2. Have the students compare and contrast the differences between
life today and life the 1920s and 1930s South. What the pluses
and minuses of each time? What do you think about sweeping the
dirt?

Growing Up in Birmingham

1. Watch the clip, about 4 minutes.

2. Rev. Porter discusses his own private rebellions. Discuss with the
class the effectiveness of his private rebellion? Why was his
rebellion private? Why do you think he acted in such a way? Do
the students have their own private rebellions?

Birmingham Movement and Jail

1. Watch the clip, about 11 minutes in total

2. The first marches were organized in the church, with powerful
sermons to engage in people and motivate them.

3. Have the students write a sermon motivating people to march on
Palm Sunday. Why should they march? What might they face?
Why should they remain non-violent?

a. For additional information on sermons was the ministry
and preaching clips as well (time permitting).
Researching a preaching King clip to show the class might
additionally give them insight on the importance of
sermons in the Birmingham Campaign.
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1. Porter states that the time was right for the Birmingham
Campaign—all of the ingredients were right in the pot.
a. Have the students create a perfect recipe with ingredients
and amounts to put together to make a place ripe for civil
rights.
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Lesson Plans
Student Instructions
Instructions—

e Reverend Porter states that the time was right for the Birmingham Campaign—all of the
ingredients were right in the pot.

o Create a perfect recipe with ingredients and amounts to put together to make a place ripe for
civil rights. Please indicate the amount for the ingredients and add any ingredients that you
think need to be in the Civil Rights Stew.

o Please write the ingredients in the pot, and change their size to indicate the amount needed.

Bull Connor Violence
Martin Luther King Jr.

Segregation

Selective Buying Campaign
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Elizabeth Fitts

Housing Zoning Codes pg. 50, 51

SCLC Meeting Agenda pg. 53, 54

“National Affairs: BIRMINGHAM: Integration’s Hottest Crucible” pg65
“CBS Reports’ Turns Camera on Birmingham” pg. 67

“Jim Crow Laws” pg. 70, 71

Segregated housing maps pg. 6, 17, 18, 33
Bull Connor pg. 9

Birmingham Campaign pg. 10, 13, 34
Reverends pg. 15

Mass Meeting pg. 16

Shuttlesworth pg. 20

Selective Buying Campaign pg. 36, 37
Selma Campaign pg. 40.

The Movement
1. View the clip, about 7 minutes
2. Questions to discuss with the class
a. Why would some students be apathetic during the meeting
at Miles College?
b. At your school what percent of student would be apathetic
as described by Ms. Fitts?
¢. Would you want to be involved with the action described
by Ms. Fitts? Why or why not?

Participation in the Demonstration and Birmingham Campaign

1. View both clips, about 13 minutes total

2. Show some of the images from the Birmingham Campaign in the
documents section, pages 10, 13, 34.

3. Ms. Fitts explains how SCLC often had retreats to re-energize the
campaign, to keep it’s workers motivated.

4. Instruct the students that after the Birmingham Campaign, as
described in the oral history, a lot of civil rights workers need
motivation after watching children going to jail, bitten by dogs
and sprayed with fire hoses.

a. Have the students create an SCLC agenda for a day’s
retreat with motivational speakers, activities to practice
non-violence and workshops.

b. The students must give 2 sentences summaries for each
event, explaining why it is important

c. After the students completed the activity, share the SCLC
agenda on pages 53 and 54 in the documents section.

Effects of the Movement
1. View the clip, about 10 minutes
2. Discuss the clip after watching it
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What is the difference between activism today and in the
past?

. Why do you think it is different?

According to Ms. Fitts how did the movement negatively
effect the black community today? Do you agree?

Her interview was in 1995, do you think that she would
have the same feelings about present day?

To what degree do you believe the movement should
continue? Are there new or different minority groups that
need to continue the movement?
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SCLC Agenda

Place:
Date
Time:
Time of event Type of Event Summary Organizer of Event

156



Lesson Plans

Interviewee

Useful Documents

Useful Images

Suggested Activities

Dr. Jonathan McPherson

“Segregation a Must, Says John Patterson” pg. 59.

“The Day a Church Became a Tomb” pg. 62

Housing Zoning Codes pg. 50, 51

“Negroes Pour Out into Streets in Shock and Anger at Bombing” pg. 52
SCLC Meeting Agenda pg. 53, 54

“National Affairs: BIRMINGHAM: Integration’s Hottest Crucible” pg65
“CBS Reports’ Turns Camera on Birmingham” pg. 67

Segregated housing maps pg. 6, 17, 18, 33
Bull Connor pg. 9

Birmingham Campaign pg. 10, 13, 34
Reverends pg. 15

Mass Meeting pg. 16

Shuttlesworth pg. 20

Selective Buying Campaign pg. 36, 37
African Methodist Episcopal Church Bombing pg. 7
Bethel Baptist Church Bombing pg. 8
KKK pg. 39, 41, 42

16" St. Baptist Church Bombing pg. 35

The Movement and Good Friday March
1. View the clip, about 20 minutes total.
2. Ask the students if they would sign the non-violence pledge given
what Mr. McPherson experienced.
3. Have the students read the following newspaper debate, “Is
Violence Necessary to Combat Non-Violence?”
a. Have the students complete a T-Chart noting the different
arguments and point of views.
b. After completing the T-Chart, ask the students if they
would be willing to sign the non-violent pledge? Have the
students complete the pledge form filling in all boxes.

Bombs in Birmingham
1. View the clip, about 6 minutes.
2. This clip can also be viewed for the previous activity
3. Show the students the images and maps in the images section
relating to bombs in Birmingham, pages 7,8 and 35,
4. Questions for class discussion
a. Would you still live in “dynamite hill” given the high
occurrences of violent intimidation? Why?
b. Would you seek police assistance if you lived in that area?
¢. Why would Martin Luther King and other civil rights
leaders from out of town stay in dynamite hill? How does
that help their cause?
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Most Memorable Moment/Reflections
1. Watch the last 7 minutes of the clip and interview when he is
reflecting on the movement and today
2. Questions for class discussion

a.

b.
C.

Do you agree with Mr. McPherson’s assessment of
today’s society, students and education?

What is your reaction to his comments?

Does the civil rights movement need to continue? To
what extent? How would/should it be different from the
past’s movement?

158



Lesson Plans

:
The Greai elvate

THE SEOUTHERN PATR

Is Violenece Neecessaryg (o Combaitl Injustice?

For the Positive: Williams
savs “We Muast Fight Bacek™

By HOBERT ¥

WILLIAMS

b i9E4, | wuas an enlisted mom in the
Umiten] Bfmtes Marine Coipe . . . - 1 sholl
wver fongel the svenimg we (beand) the
histarss Supreme Ceourt doeision that sig-

wnliom im the putilie schools s ancom-
=tinuticmal

Cigy Board of Aldermen aned ploaded with
thom s resteict the Kblin fross the ool-
=l cemmunily. The city fathers mi-
«d Lhese cringing, boegzing Negro min-
fister= that the Klan had eomstbtoi§ona]

hut 1| was & part of

For the Negative: King Sees
Alternative in Mass Aedions

Ky MAHTIN LUTHER KIMNds

Furudoxicnily, the struggle for ofuil
rights has roached a stape of profeoand
erisis, although its outward aspect b dis-
tiretly bess turbalent amd victories of toklen
imtegration howve beem owon in che hard-

mi | bebonged, Thatl was

what 1 had —)

alwiye

iren e @

Fhe great debote iu Ths
greralirms of siodoues re A

life in 106G asd
Negro Jiheration fal-
. Acts of vislenee sl worls amd
{ spibr rose from every

There s opes definmee to
ondir thioughsut ths South to-
I haws: larcame disillusionad . . .

Wy Will e ?

laws serve bo deter crime and pretect
- wenk Trom the stieng in civilized so-

Mowtgimery bns profest of 1o%3-S0.
rurfoec, wes pioeeipatndad laed s
MWomree, N. L PR
infe e acifd o

g, e
Bath articles here,

Edifor®s ™ole

el gradien menswent gn recenl months e Adea Bhe
riwlener, e imatrumenta of scedul shamge. The now-
Folem nwy sers biremgh? oframeticnlly be e peblie consmicesscss by the guceensfog

hir ssuch:puddicized sfetcmewt thet Negroes mest *
afewer. Afuch ndenndersdo
indon of Pofeiod oliters, the maeé mzanfngfel and celightcmwing divcsseion

deBule, g soslderiug wades
Robert Willisrws, Negro Toonke

ing of both pesitiones Aas follewed.
wrw af bhe pocifsf
vid by Fhe. Moatia

Wt ererogbe e

whey h there im 5 heeakibswn  of
Riawr whiere b= the fores of ideterreoi ¥
N . Dmily kighly eivilized srd moes] right= to mect amd cresmnme im the samne

way ms the NAAOP

Mot havime been nfecled by turn-ib
wtherscheckism, o groeup Megrues whao
showred n willimgmess © ight emused the
ety affwinls o dog ihr Eluan of iis

reapoect e righis of ethers
The JBowthern brute respescts only

e TR T R
oncnt is civilized, but men-
& fulegeew (8 o repesilene for o s S

snfter local papers
! h':“'r I="I'“' respert for ‘”“ """I'i-": welil oF chungnEreus bnoliberte Detuoen: KlaE-

ur the pure pac y E
that r ey, P men and aracd Negrovs, Kl slaroniles

pal & peeili=t and | am care | may anfely
wamy maml el my poeple are nod,  Pas-

we been legally banned fram the Oty of

i F Momrme . ..
mive remislnnor = 4 peserial weapaon
im Eaining coscrasions (rom sppresssrs. il Bonside-"
1 vemfnrs fo spy dher i Wack P
had had an awiomatic shoigen al On Muy 5, 1938, while presiident of the
Wix dispussl ke could bave served os & Unien Coanty bisnch of the NAACP, |
greal defecrest agaimet lymching - . . . mnde = statomont to the Ueited Froes
I NS e Klan neored imte MenEss foim] afss & teinl whenein a whids
e Fheei wan suppased Le have Leen traed for

by ML) L
[ vl t the podnt

e » Megro o dowm w flight of
#taire in & Joral white hatel, In apite of the
foct that there wos an cycwitnoss, the
defendunt falled to show up Tor his trial,
and was completely exonersted.

Amither fase i85 the -ame court n-
valved a while man wha had came to =
Nepro meoiher’s bame amd ai-
rape Ber, In rerarder’s court
defense offered for the defend
Al was that “he's el gullly, He was
jud drenk sodd having o Hale Ten®
A white woman muighbor tewliled ihat
ik waman kind come (o her Bouse ex-
riled, brw cloibes tore. her feet hare
and hogming her for scctance; the
roury w unmored . . ..
mEmeurrisges of justioe left
nrel I #aid then whet 1 sy
vo Megriws most e wil
|I-r|'+|h| hemsclves, thelr women, thels
children snd their heme Thoy msst bo
willing to dér o kil i regelling ehnir
lnmis Wegrmes  ward protect
ves, B js ohvious that the federnl
A will net puit om end e bynch-
Bt Becemes eeaanry  Tor
p bynehing with vielemes . . .

Tought vo Figh

w MeEic sndbicts hove coulsened me
that if Megroes fght ek, the reciar wiil
have sumss Lo exLormiF@be Lhe rade . . . .
This covernmient s i mo positon Lo wllew
meias Tiolemer o erupl. | alome  allaw
Negroed Lo e exbeFni-

Hobsert Willimms

sy the b ra ropurisd TRiHF et
- Lt

s hiraaen
-x mimwte] mvadine the

thug= fred pisteds Croes
LRl wrevi sl ol Thesy
raught 8 Negine wonian om the sliesl smnd
faree Bor e dance for them ad
re of oars Dricd be

Lnwlwssawmss wins

f——
T —

wrimad g
: hadd o cEchames gu

Fash time the Klan rame on s radd
thes were led by police ars. W
praled in ihe Presblent of ke
mighes s have the Justice [epariment
W apprabod is
wr Modlges Al our ape
iubed lnw were in voldn .

f renvialent mimisters met the

natilled me mn smrdr sge
emitly nmd swiltly Ti
rluams  examploes 1
1 have beein Laamrht b mp go
ernmenl Lo Aght , . . , newhire n the
ainils of Blslory we e reoond shew a
gl slelivrred From Bondaps by potienes
b

nmel  Aorhan

The crisis has ils =
ieidered by the Supremse Co
m yveur ago which upheld the puapil plas
et law. Though Fiele nogioed then ©
b o Tumed weweneally  wsnloomed ol
farie 1953 ruling of the Cowt. It
pvereeptibly  bhooos
Facdn o proni
weuling forens _ , . .

Tuken Integration s a develaping
tern. This type of integrotion ia mmeredy
om sffirmation of ciplse without the

Full int
lE=tant or mrthi-

g the basis of &

betweis tho  powe el

substamee of cha
[y saab]y bocanee &
ral gmal .

“™ar 40

The Negro wus the trogie wictim of
nmother compromise in 1578, when his fwil
ciuality wns hargained sawny by the Feid-
cral Government _ - There is reason
b beliewve that the J{rxl'u of 1962 will not
wecopl supinoly any auch Aompromsine is
ke corbemporary sbraesbe for

imfeg

It is asbemstlc in social e ihar the
imposition of fresirations lesde to 180
kinds of resctioms, One i=s the develop-
meed of A nholesome social organizs-
sian  © resizt. w ith  eflective, frm
mamsmres any efarts Lo impeds progress,
The other i o confescd, anger-moli-
wviled drive 1a ateike back wvisleantly, 1a
imfliet damage . . - Tt is ponidise—mat
| o consiructive, The curremi
ralls for wviolemes have their seols in
= lalber temndemcy.
e miesd be clear that thess nre
thoee differcmt wiewas an the subjecc of
w sl enee. the approach of pure
remdily v ensily
vequlres exLim
19 EAA EoEFL g,

1 ALE

oEHEEry
T =

alofes=e, which all =

primitive Lo the e

Iged, aodept s ruvrul aredl ol
The

HE n rml, s il as in
wurfare, doliberately and comeriously, T
thiz tendency mony Negrees ofe boinge
templod todey.

VYiolenes Confoses

o mcaloulable perile in thie
3 The grestest danger is
i weill ru.il to sttrast Negroes io oo
renil collesive strogele, snd wifll confuss
b laree unismstitted middly group, whick
na yol has nol supported Beer ide
It i= srtumately frus that however

159

Jit.
the N saris, sbiuipgle will Dok e
froe of wiclenes =i by hie e,

amd ke willl peed ample courape and wijl-
Ingness oo sscrifice to cdefest chis and-
featation of wiolsnmes. Bal @f he sesk: 0
and erganizes it, he conmok wan.

Dioes  this leave the Negoo FOLEL 6
pomitive mieched e advance T Mre Relwrt
Willinmns weiuld Bave us beliove that thire
is wa eMective aml ||r=|-rhral -a-lt.-ﬂrmlwe

Thers s lluHI‘ [

somized mosses on the mareh thoa therr:

I= in gums in the hands of a few des-

per men, (har eoemles wonld prefer

to denl with n small srased groap contber
fthan wiih o hege, urarmed hwl resoluie
mass of peoaple,

Flow i, B
wolaomn inethod
ing.  (Randhi =
smever lol 1
British. He iarcel Lha-. B k-n—l.-
imz dwily ard weskly, in o varety
Thiz methml inspared s wrzamioed the
mmsses il
the BEr wilusntes its
pants, sscially and morsliy
oo

T s =
i pEreistent b ol
i llullu.n paopls mme

olfers
w afleetive road for those whe Liave
il il Eesdicd to vielkenowe

Boldmess ™ eeded

thi brave bovuuss
o= IR vegwires
bk -

IE newsds g Lol
e R T

e, B s m
lirenking task 1= siow Ly e R
thousnmds Tor

wrgenl  Deesssity s b
Sgheing oml
« Eing every form
R T reale
Furmes—and resslve mever e let Bhem
resl. This i= the secial beer which will
furee upen 1he door s Trecdom.

lar powerful  ooen por v Lhi Voled,
the i, amil bodies of
peaple - . . . Gresier 1

ern segregatiomists by

e fentiel By this forin
boeve mot yei wsed
Liaae 1T we spum

failied  Bo wirerggih

anil pOWer o .. -

[erceive its

rnanie



Lesson Plans

For the Positive For the Negative

NON-VIOLENCE PLEDGE
I , pledge to engage in non-violence, knowing that | will face such things as

. 1 am signing this pledge

because
I , cannot pledge to engage in non-violence, because | might face such things as
. I cannot sign this pledge
because
Signature: Date:



Lesson Plans

Interviewee

Useful Documents

Useful Images

Suggested Activities

Former Mayor David Vann

Segregated Zoning pg. 49, 50
“Patterson says State will Never Mix Schools” pg. 57
“Segregation a Must Says John Patterson” pg. 59.

Bull Connor pgs. 9.

Segregated housing maps pg. 6, 17, 18, 33
Freedom Rides violence pg. 5, 11, 12, 28
Birmingham Campaign pg. 10, 13, 34

Sit Ins pg. 19

Images of Ms. Burks pg. 21, 22

Freedom Ride posters pg. 23, 32

Freedom Ride sleep in church pg. 24

Freedom Rides police protection pg. 25, 26, 27, 30
Freedom Ride map pg 31

Changing the City Government
1. Ask the students a few opener questions before viewing the clips
a. Under what circumstances is it ok to change a
government?
b. What type of government do we have in our city, nation?
c. If you could form a new type of government, what would
it be?
View both clips, about 20 minutes
3. Discussion Questions

a. What type of government did Birmingham have under
Bull Connor?

b. What was the new government?

c. Whydid it change?

d. Was it good idea to change the government in that
situation?

e. How did Birmingham get the government changed?

4. Now that Birmingham has a new city government, partner up to
help the city government rolling

a. As ateam, write a speech as a candidate running for the
new position of city Mayor. This speech should include
information on why you should be mayor, what you plan
on doing with the city as mayor, and your thoughts on
Connor and the prior City Commission.

b. Additionally, write a list of 5 laws that the city of
Birmingham should adopt. Use your knowledge of the
city of Birmingham to construct this list. Next to each
new law, write why you think you need this law, who
would be in support of it, who would be against it.

c. Atthe end of class, teacher will call on three random
teams to present in front of the class.

o
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New Government

1. View the clip, about 22 minutes

2. Discussion Questions—

a. Why would there be tension after a new government was
organized?

b. What was the difference between what King wanted to do,
and what Shuttlesworth wanted to do? Who would you
agree with?

c. Who did the city agree with, Shuttlesworth or King?

3. After the discussion, have the students write an open letter to the
Birmingham City Press, either from the point of view of King, or
Shuttlesworth. Should the movement continue through marches
and increasing demands while the “iron is hot” or should the city
move together through compromise during this new time?

a. Make sure to include specific reasons for your opinion.
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Jesse Champion Sr.

Segregated Zoning pg 49, 50

“Birmingham Police Nab 32 Negroes” pg. 66.

“Albany Holds 300 Negroes Behind Bars” pg. 56

“Patterson says State Schools will never Mix Schools” pg. 57
“Congressmen are Urged to Help Oust Outsiders” pg. 58
“Segregation a Must, Says John Patterson” pg. 59.

“Birmingham Jail is so Crowded Breakfast Takes Four Hours” pg. 68
“Jim Crow Laws” pg. 70, 71

Segregated housing maps pg. 6, 17, 18, 33
Bull Connor pg. 9
Birmingham Campaign pg. 10, 13, 34

Background
1. View the clip, about 7 minutes
2. Instruct the students to write down as many differences that they
can think of from the time he grew up, to the time they grew up

Demonstrations
1. View the clip, about 8 minutes
2. Read the newspaper article, “Albany Holds 300 Negroes Behind
Bars ”” on page 56 in the documents section.

a. Jail appeared to be the weapon that police used against
protesters, but also the weapon that protesters used against
the police, city and a segregated community—it brought
media attention, forced the police to confront the problem
and garnered support for their cause.

b. After Mr. Champion’s teaching career he became a
reporter and radio personality. In honor of his oral
history, have your students partner up and take on the role
of reporter and Jesse Champion. What questions would
they ask him, how would he answer. Please come up with
at lease 4 questions.

c. After students finish with this assignment, call on a few
students to share

Changes over time in Birmingham
1. View the clip, about 5 minutes
2. Read the document “Patterson Says State Will Never Mix
School” on page 57in the documents section. The students
will be able to compare school integration in the past, and
reflect on it now.
3. Discussion Questions
a. Why is Patterson not in favor of school integration?
b. What does Mr. Champion say about school integration
today?
c. Isthere racial violence and tension in school today?
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Interviewee
Useful Documents

Useful Images

Suggested Activities

(Addine) Dennie Davis Drew

Jim Crow Laws pg. 70, 71

Birmingham Black Business District Map pg. 6
Mass Meeting pg. 16

Dynamite Hill Map pg. 18

Shuttlesworth pg. 20

KKK pg. 38, 39, 41, 42

Alabama Christian Movement for Human Rights and the Police
1. View the clips, about 11 minutes
2. Show the student the map of Birmingham and Dynamite Hill on
page 18 in the images section, and the KKK poster and
photograph on pages 38, 29, 41 and 42.
3. Discussion Questions:

a.

b.
C.

d.

ACMHR

What circumstances did Ms. Drew face living in
Birmingham?

If you were her, would you remain living in Birmingham?
How would you handle the police if you lived in
Birmingham?

Would this make you more inclined to join the movement
or less inclined, why?

1. View the clip, about 9 minutes long

2. Have the students read “Jim Crow Laws” on pages 70 and 71 in
the documents section.

3. Create an informational poster educating people on the limits Jim
Crow places on blacks in the South. This poster should be
informative, persuasive and catchy.

The Movement and King in 1963—The Movement
1. View the clips, about 17 minutes
2. Have the students create two diary entries from the clips written
by Ms. Drew. The diary entries should be about 5 sentences each
and sound like a diary—personal, emotional and reflect on the
occurrences of the day, month or year.
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Name: Date:

Dennie Davis Drew Diary Entries

Create two diary entries from the clips written by Ms. Drew. The diary entries should be about 5
sentences each and sound like a diary—personal, emotional and reflect on the occurrences of the day,
month or year.
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Carrie Locke

Segregated Zoning pg 49, 50

“Birmingham Police Nab 32 Negroes” pg. 66

“TV: ‘CBS Reports” Turns Camera on Birmingham” pg. 67
“Birmingham Jail is so Crowded Breakfast Takes Four Hours” pg. 66
“Patterson says State will Never Mix Schools” pg. 57

“Segregation a Must Says John Patterson” pg. 59.

Segregated housing maps pg. 6, 17, 18, 33
Shuttlesworth preaching pg 20

Mass Meeting pg. 16

White student protest school integration pg. 44
Birmingham Campaign pg. 10, 13, 34

Sit Ins pg. 19

16" St. Baptist Church Bombing pg. 35

Parents’ Involvement in the Movement

1. View the clip, about four minutes

2. Carrie’s dad gets into trouble with the law over language, being
called “boy.” Have the students read the following essay entitled,
“Racial Etiquette: The Racial Customs and Rules of Racial
Behavior in Jim Crow America.”

3. After the students read the essay have them answer the following
questions:

a.
b.
C.

d.

How were blacks expected to address white males?

How were black men addressed versus black women?
What etiquette was expected of a black person when
talking with a white person?

If a black person wanted to eat out, what would their
experience be like?

If a black person went clothes or apparel shopping, what
would that experience be like?

What other public places had specific racial etiquette and
racial segregation? Of these places, which would you be
most upset? Why?

Would you follow these etiquette regulations if you were a
black man or women? Why?

Based on the essay and the oral history clip, what did Ms.
Locke’s father’s actions reveal about him? Why did the
police officer call him, “boy”? Was her father’s rebellion
effective? Why or why not?

Marching/Mass Meetings
1. Have the students complete the opener activity on the next page.
After writing and discussing the answers, reveal the whole image
on page 13
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2. View the clip, about 10 minutes

3. Ms. Locke discusses attending mass meetings, marching and jail
during this clip. After the clip discuss the experiences of Ms.
Locke—Would you remain non-violent under those
circumstances, how would you feel about being sent to jail after
marching? What would you do once you saw the fire hoses?

4. Show the students some images from the images section relating
to the Children’s March and the Birmingham Campaign, pages
10, 13, 34.

Switching Schools 1964-1965 school year

1. What the clip, about 13 minutes.

2. Have the students write a speech defending Ms. Locke’s actions.
This speech should be about a minute and a half in length and
state what happened, why she should not be expelled and how her
presence at the school is a positive for the school.
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Name:
Date:
Period:

—
f—|

Opener Questions:

1. Who is in this picture?

2. What do you think they are doing?

3. What duties or job tasks fall under the job
title “fireman”?

4. On ascale of 1-5, with 5 being the
highest, what level of respect do you
have for firemen in your community?
Why?

After viewing the whole image, please write down your thoughts about the image, the situation, the
firemen etc.
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Racial Etiquette: The Racial Customs and Rules of Racial Behavior in Jim

Crow America
By Ronald L. F. Davis, Ph. D.
California State University, Northridge

Most southern white Americans who grew up prior to 1954 expected black Americans to conduct themselves
according to well-understood rituals of behavior. This racial etiquette governed the actions, manners, attitudes,
and words of all black people when in the presence of whites. To violate this racial etiquette placed one's very
life, and the lives of one's family, at risk.

Blacks were expected to refer to white males in positions of authority as "Boss" or "Cap'n"--a title of respect that
replaced "Master" or "Marster" used in slave times. Sometimes, the white children of one's white employer or a
prominent white person might be called "Massa," to show special respect. If a white person was well known, a
black servant or hired hand or tenant might speak in somewhat intimate terms, addressing the white person as
"Mr. John" or "Miss Mary."

All black men, on the other hand, were called by their first names or were referred to as "Boy," "Uncle," and "Old
Man"--regardless of their age. If the white person did not personally know a black person, the term "nigger" or
"nigger-fellow," might be used. In legal cases and the press, blacks were often referred to by the word "Negro"
with a first name attached, such as "Negro Sam." At other times, the term "Jack," or some common name, was
universally used in addressing black men not known to the white speaker. On the Pullman Sleeping cars on
trains, for example, all the black porters answered to the name of "boy" or simply "George" (after the first name
of George Pullman, who owned and built the Pullman Sleeping Cars).

Whites much preferred to give blacks honorary titles, such as Doctor, or Professor, or Reverend, in order to
avoid calling them Mister. While the term "nigger" was universally used, some whites were uncomfortable with it
because they knew it was offensive to most blacks. As a substitute, the word "niggra" often appeared in polite
society.

Black women were addressed as "Auntie" or "girl." Under no circumstances would the title "Miss." or "Mrs." be
applied. A holdover from slavery days was the term "Wench," a term that showed up in legal writings and
depositions in the Jim Crow era. Some educated whites referred to black women by the words "colored ladies."
Sometimes, just the word "lady" was used. White women allowed black servants and acquaintances to call them
by their first names but with the word "Miss" attached as a modifier: "Miss Ann," "Miss Julie" or "Miss Scarlett,"
for example.

This practice of addressing blacks by words that denoted disrespect or inferiority reduced the black person to a
non-person, especially in newspaper accounts. In reporting incidents involving blacks, the press usually adopted
the gender-neutral term "Negro," thus designating blacks as lifeless and unknown persons. For example, an
accident report might read like this: "Rescuers discovered that two women, three men, four children, and five
Negroes were killed by the explosion."

In general, blacks and whites could meet and talk on the street. AiImost always, however, the rules of racial
etiquette required blacks to be agreeable and non-challenging, even when the white person was mistaken about
something. Usually it was expected that blacks would step off the sidewalk when meeting whites or else walk on
the outer street side of the walk thereby "giving whites the wall." Under no circumstances could a black person
assume an air of equality with whites. Black men were expected to remove their caps and hats when talking with
a white person. Those whites, moreover, who associated with blacks in a too friendly or casual manner ran the
risk of being called a "nigger lover."

Blacks and whites were not expected to eat together in public. It was okay for blacks to enter a restaurant to buy
food to take out or to stand at the end of a lunch counter until their order was taken. Usually, they would then
leave and wait outside for their food to be brought to them. Some places allowed blacks to eat in the kitchen.
Nor were black customers always allowed to use store implements such as plates or dishes or even boxes.
Black customers commonly brought their own tin pails and buckets to be filled.
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The white owners of clothing stores did not allow blacks to try on clothing as a general rule, fearing that white
customers would not buy clothes worn by African Americans. Some stores did allow blacks to put on clothing
over their own clothes or to try on hats over a cloth scarf on their heads. Shoes were never tried on as a general
rule, but most white clerks did allow exact measurements to be made. In most towns, black customers knew
which stores could be expected to treat them with respect while not breaking the rules of racial etiquette.

Many public places, parks, and entertainment centers excluded blacks altogether after 1890, frequently by law if
not by custom. Signs were often posted equating blacks with animals: "Negroes and dogs not allowed." In some
communities blacks could attend public performances but only by using separate entrances in the back or via an
alley. In public halls, theaters, and movie houses, they always sat upstairs in the so-called "nigger heaven" or
"buzzard roost." Even the annual state fairs would have a "colored day", allowing the black population to attend
only on that specific day.

Law rather than custom separated the races in public transportation, but local habits of racial etiquette usually
determined how the statutes were implemented. Some towns and municipalities put blacks in the rear of the
streetcars while others required them up front where they could be watched by the car's operator. Custom did
not allow motormen or conductors to assist black women with bags or parcels. Some municipal codes required
blacks to be seated from the front to the rear while others allowed blacks to sit anywhere they wanted in the
black section. In general, it was expected that blacks would give up their seats to white passengers during peak
or crowded times.

Some towns required separate entrances to public buildings with blacks using one entry and whites another. In
most cases, white clerks in stores and ticket stands always served white customers first, although no state or
municipal law required this practice. Signs in the black section of waiting rooms at train stations, for example,
customarily warned against loafing, spitting, and unacceptable behavior. No such signs were usually displayed
in the white sections. Nor did blacks generally eat in the dining cars on trains, and, if they were allowed to eat
there, a drawn curtain separated the one or two "colored tables" from the rest of the car. These rules did make
exceptions, however, for black nurses and nannies who accompanied white children or elderly white people on
trains and streetcars.

The color line and the codes of racial etiquette were also strictly observed in public hospitals, with separate
wards for whites and blacks. Black nurses were allowed to minister to whites but not the other way round. If a
black person needed an ambulance, for example, a private, black-owned-and-operated wagon or auto would
have to be obtained. No exceptions were allowed no matter the extent of the injury or emergency. A similar Jim
Crow code of conduct applied even in the U. S. Army. It was not until Eleanor Roosevelt intervened in WWII that
black nurses were allowed to care for white soldiers, even though a serious shortage of nurses existed. The
black nurses were used prior to Roosevelt's intervention to attend to German prisoners of war rather than U. S.
soldiers.

The whole intent of Jim Crow etiquette boiled down to one simple rule: blacks must demonstrate their inferiority
to whites by actions, words, and manners. Laws supported this racist code of behavior whenever racial customs
started to weaken or breakdown in practice--as they did during the Reconstruction era. When the laws were
weakly or slowly applied, whites resorted to violence against blacks to reinforce the customs and standards of
behavior. Indeed, whites commonly justified lynchings and the horrible murders of blacks during the Jim Crow
era as defensive actions taken in response to black violations of the color line and rules of racial etiquette.

This Historical Essay was written by Dr. Ronald Davis, a history professor at California State University at
Northridge.
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Lesson Plans
Student Questions

Racial Etiquette: The Racial Customs and Rules of Racial Behavior in Jim
Crow America

1. How were blacks expected to address white males?

2. How were black men addressed versus black women?

3. What etiquette was expected of a black person when talking with a white person?

4. If a black person wanted to eat out, what would their experience be like?

5. If a black person went clothes or apparel shopping, what would that experience be like?

6. What other public places had specific racial etiquette and racial segregation? Of these places,
which would you be most upset? Why?

7. Would you follow these etiquette regulations if you were a black man or women? Why?

8. Based on the essay and the oral history clip, what did Ms. Locke’s father’s actions reveal about
him? Why did the police officer call him, “boy”? Was her father’s rebellion effective? Why
or why not?
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Interviewee

Useful Documents

Useful Images

Suggested Activities

Cleopatra Goree

Segregated Zoning pg 49, 50

“TV: ‘CBS Reports’ Turns Camera on Birmingham” pg. 67

“Patterson says State will Never Mix Schools” pg. 57

“Segregation a Must Says John Patterson” pg. 59.

“The Day a Church Became a Tomb” pg. 62

“Negroes Pour Out into Streets in Shock and Anger at Bombing” pg. 52
“Excerpt from “Letter From Birmingham Jail’” pg. 60

“Eulogy for the Martyred Children” pg. 61.

Segregated housing maps pg. 6, 17, 18, 33
Shuttlesworth preaching pg 20

Mass Meeting pg. 16

White student protest school integration pg. 44
Birmingham Campaign pg. 10, 13, 34

16" St. Baptist Church Bombing pg. 35

African Methodist Episcopal Church Bombing pg. 7
Bethel Baptist Church Bombing pg. 8

Voting Test and NAACP/ACMHR
1. Opener questions. Do you believe that people should pass a test
in order to vote? Why or why not? If so, what type of questions
should be on the test?
Discuss opener question
View the two clips, about 6 minutes
4. Discuss the work that Ms. Goree did with voting rights and test
preparation
Give the students the Voting Registration Test
Correct the test, and see how many students passed
7. Questions for discussion:

a. Was the test fair?

b. If you had a study guide would you have passed?

c. Should an examination like this be given to potential
voters today?

d. If someone passed the test, and the test administrator did
not want that person to vote what could they do to ensure
that they did not vote? POSSIBLE ANSWERS, POLL
TAX, MORALITY QUESTIONS, TRIVIAL
QUESTIONS

wn

oo

Martin Luther King and Mass Meetings
1. Watch the two clips, about 10 minutes
2. Ask the students what characteristics King had as described by
Ms. Goree. Why was King’s speeches so captivating?
3. Have the students read the excerpt from “Letter from Brimingham
Jail” on page 60 in the documents section.
4. Instruct the students to write down powerful lines that portray that
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strength that Ms. Goree described. Then have the students write
down the strength of the speech.
5. Discuss once they are done.
**Students can also use the Eulogy to mix it up. Of you read the eulogy
as a sample located on page 61 in the documents section.
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Voter Registration Test

**You must earn 100% to pass the test and earn the right to vote.

1.

2.

10.

11.

12.

13.

14.

Can the president of the United States be impeached?
Check the applicable definition for “representatives:”
Agreement between states
Person chosen to act for others

Good Character

FBI Stands for the

Each county in Alabama may decide by vote weather or not it will have legalized sale for
alcoholic beverages.

In what year did the Congress gain the right to prohibit the migration of persons to the
states?

Who is the Commander in Chief of the Army and Navy of the United States?
Which part of the United States Constitution deals with the federal government’s authority
to call the state militia into federal services?

The president is forbidden to exercise his authority of pardon in cases of

How many members are there in the House of Representatives?

What determines the number of representatives that each state should send to the House of
Representatives

Each country in Alabama may decide by vote whether or not it will have legalized sale of
alcoholic beverages T/F

If a person seeks to search your home, what kind of paper must he have before you are
compelled to allow him to do it?

If the United States wishes to purchase land for an arsenal and have exclusive legislative

authority over it, consent is required from

Prior to the adoption of the United States Constitution, the organization of states was
known as
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Voter Registration Test—KEY

**You must earn 100% to pass the test and earn the right to vote.

1. Can the president of the United States be impeached?
YES
2. Check the applicable definition for “representatives:”

Agreement between states
X Person chosen to act for others
Good Character

3. FBI Stands for the Federal Bureau of Investigation

4. Each county in Alabama may decide by vote weather or not it will have legalized sale for
alcoholic beverages. YES

5. In what year did the Congress gain the right to prohibit the migration of persons to the
states?

1808

6. Who is the Commander in Chief of the Army and Navy of the United States?

THE PRESIDENT

7. Which part of the United States Constitution deals with the federal government’s authority
to call the state militia into federal services?

ARTICLE 1

8. The president is forbidden to exercise his authority of pardon in cases of

HIS OWN

9. How many members are there in the House of Representatives?

246

10. What determines the number of representatives that each state should send to the House of
Representatives

CENSUS POPULATION

11. Each country in Alabama may decide by vote whether or not it will have legalized sale of
alcoholic beverages T/F

TRUE

12. If a person seeks to search your home, what kind of paper must he have before you are
compelled to allow him to do it?

WARRANT

13. If the United States wishes to purchase land for an arsenal and have exclusive legislative
authority over it, consent is required from

LEGISLATURE

14. Prior to the adoption of the United States Constitution, the organization of states was
known as CONFEDERATION
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**Another Voter Form for Additional Reference**

VOTER QUESTIONNAIRE

1. State your name, the date and place of your birth, and your present address

2. Are you single or married?

(@) If married, give name, resident and place of birth of your husband or wife, as the case may be:

3. Give the names of the places, respectively, where you have lived during the last five years; and the name or names by
which you have been known during the last five years:

4. If you are self-employed, state the nature of your business:

A. If you have been employed, by another during the last five years, State the nature of your employment and the name or
names of such employer or employers and his or their addresses:

5. If you claim that you are a bona fide resident of the State of Alabama, give the date on which you claim to have become
such bona fide resident:

(a) When did you become a bona fide resident of County:

(b) When did you become a bona fide resident of Ward or Precinct:

6. If you intend to change your place of residence prior to the next general election, state the facts:

7. Have you previously applied for and been denied registration as a voter?

(@) If so, give the facts:

8. Has your name been previously stricken from the list of persons registered?

9. Are you now or have you ever been a dope addict or a habitual drunkard?

(A) If you are or have been a dope addict or habitual drunkard, explain as fully as you can:

10. Have you ever been legally declared insane?

(@) If so, give details:

11. Give a brief statement of the extent of your education and business experience:

12. Have you ever been charged with or convicted of a felony or crime or offense involving moral turpitude?

(@) If so, give the facts:

13. Have you ever served in the Armed Forces of the United States Government?

(a) If so, state when and for approximately how long:

14. Have you ever been expelled or dishonorable discharged from any school or college or from any branch of the Armed
Forces of the United States, or of any other Country?

If so, state facts:

15. Will you support and defend the Constitution of the United States and the Constitution of the State of Alabama?

16. Are you now or have you ever been affiliated with any group or organization which advocates the overthrow of the
United States Government or the government of any State of the United States by unlawful means?

(@) If so, state the facts:

17. Will you bear arms for your country when called upon it to do so?

If the answer is no, give reasons:

18. Do you believe in free elections and rule by the majority?

19. Will you give aid and comfort to the enemies of the United States Government or the Government of the State of
Alabama?

20. Name some of the duties and obligations of citizenship:

(A) Do you regard those duties and obligations as having priority over the duties and obligations you owe to any other
secular organization when they are in conflict?

21. Give the names and post office addresses of two persons who have present knowledge of your bona fide residence at the
place as stated by you:

Insert Part 111 (5)

(The following questions shall be answered by the applicant without assistance.)

1. What is the chief executive of Alabama called? Governor

2. Are post offices operated by the state or federal government? Federal Government

3. What is the name of the president of the United States? Lyndon B. Johnson

4. To what national lawmaking body does each state send senators and representatives? Congress

Instructions "A"

The applicant will complete the remainder of this questionnaire before a Board member and at his
instructions. The Board member shall have the applicant read any one or more of the following excerpts from
the U. S. Constitution using a duplicate form of this Insert Part 11l. The Board member shall keep in his
possession the application with its inserted Part 111 and shall mark thereon the words missed in reading by the
applicant.
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EXCERPTS FROM THE CONSTITUTION

1. "The right of the people to be secure in their persons, houses, papers, and effects, against unreasonable
searches and seizures, shall not be violated, and no warrants shall issue, but upon probable cause supported by
oath or affirmation, and particularly describing the place to be searched, and the person or things to be seized."
2. "Representatives shall be apportioned among the several states according to their respective numbers,
counting the whole number of persons in each state, excluding Indians not taxed."

3. "Treason against the United States, shall consist only in levying war against them, or in adhering to their
enemies, giving them aid and comfort."

4. "The senators and representatives before mentioned, and the members of the several legislatures, and all
executive and judicial officers, both of the United States and of the several states, shall be bound by oath or
affirmation, to support this constitution."

INSTRUCTIONS "B"

The Board member shall then have the applicant write several words, or more if necessary to make a judicial
determination of his ability to write. The writing shall be placed below so that it becomes a part of the
application. If the writing is illegible, the Board member shall write in parentheses beneath the writing the words
the applicant was asked to write.

HAVE APPLICANT WRITE HERE, DICTATING WORDS FROM THE CONSTITUTION

Signature of Applicant
Source: Hon. Rufus A. Lewis Collection, Archives, H. Council Trenholm State Technical College,
Montgomery, Alabama. http://www.alabamamoments.state.al.us/sec59ps.html
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